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Abstract

The Univeraty of the Third Age (U3A) is ahighly successful adult education movement providing
opportunities for older adults to enjoy arange of activities associated with

well-being in later life. Two subgtantialy different approaches, the origina French gpproach, and
the British gpproach which evolved afew years later, have become the dominant USA models
adopted by different countries. Within many countries communications between the individua
U3A groupsis limited; between countries there is even less communication. Thus, very little, that
is readily accessible, has been written about U3A developments internationdly. Thisarticle
provides an overview of U3A in many countries. Data were obtained by contacting colleaguesin
anumber of countries for up-to-date information about U3Asin their region.
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An International Perspective of the Universty of the Third Age

Well-being and the Third Age

In his book, A Fresh Map of Life, Ladett (1989) puts into pergpective a number of recent
demographic and sociologicd changes which have given rise to the comparatively recent
phenomenon of the Third Age. Until thefirgt haf of this century adults spent virtudly al their lives
in the Second Age, working and caring for family. They then entered the Fourth Age, a period of
dependency and decrepitude prior to death. A fundamenta change in this centuries-old pattern
began to emerge in many countries, from around the 1950s. Then, for the first timein history, a
combination of compulsory retirement, pensions and increased longevity resulted in the grest
mgority of older peoplein industridized countries spending many hedthy, active, and potentialy
sf-fulfilling yearsin the Third Age

Recent research is beginning to reved a number of intriguing links between an individud's
well-being and activity patterns during the Third Age. For example, measurable beneficia
changes in the musculo-skeletd system can be achieved through a combination of sensble diet
and exercise (Emery & Blumenthd, 1990). Another corrdate with modifiable hedth isidentified
by MacNeil and Teague (1987) who point to studies which congstently show that "...hedthy
active people who continue their intellectud interests as they grow older tend to maintain and even
increase, various dimengons of cognitive functioning” (p. 115).

Although a cause-effect relationship between intdlectud chalengein later lifeand an
individud's ahility to continue to function effectivey may remain difficult to etablish, the
empowering nature of education provides a convincing rationade for increasing the range of
opportunities for older people. Groombridge (1982) suggests five mgor reasons why policy
makers, society at large and the ederly themsalves should recognise the importance of late life
education. These are:

* Education can foster the salf-reliance and independence of the elderly ... thereby reducing
the increasing demands being made on public and private resources.

* Education isamgor factor in enabling older people to cope with innumerable practical and
psychologica problemsin a complex, changing and fractured world.

* Education for and by older people themselves strengthens their actud or potentia
contribution to society.

* Sdf-awareness by older people, their saf-interpretation and the communication of their
experiences to other generations fosters balance, perspective and understanding which is
vauable in arapidly changing world of conflict.

* Education is crucid for many older people who gtrive for expression and learning.

Groombridges ligt highlights the increasingly important role which education can play in
delaying or minimizing dependence by the rgpidly growing older population, on the public purse.
Those with knowledge of arange of optionsin later life are more likely to be able to retain their
independence than those whose options are limited.

In many countries, exercise and diet are common themes of preventative hedlth programs
directed at people of dl ages. However, the benefits of cognitive chalengein later life are less
tangible than those associated with exercise and diet. As a consequence it might seem unredistic
to suggest that large numbers of adultsin their Third Age would be interested in taking part in
systlemdtic, intdlectually chalenging programs, particularly when, asyet, there are no dearly
measurable rewards for doing so.
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Neverthdess, thisis exactly what is hgppening in many countries. A ragpidly growing range
of adult education programs for older people is now available specificaly to meet the needs and
interests of older learners. Of these, probably the best known isthe University of the Third Age
(U3A) which has emerged as an internationa adult education success story for older learners.
However, despite the very rapid spread of the U3A idea, which often has occurred without direct
financid or "in kind" support from governments or mainsiream educationd bodies, little has been
published which alows evauations of the strengths and weaknesses of various U3A gpproaches
to be made. The mgor am of this paper is to provide a baseline understanding of internationa
U3A activities and to highlight the need for improved communications between U3A groups.

Two Univerdty of the Third Age modelsl

Two digtinctly different gpproachesto U3A have been successfully adopted by a number of
countries. The original French model required U3Asto be associated with traditiona university
sysgems. In contrast the British modd, which developed some years later, islargdy of asdf-hdp
kind with little or no support from externa sources. Other approaches, which incorporate some
of the features of each of these "parent” models, have evolved to suit loca conditions. Details of
the various approaches are outlined in the section dedling with U3A approaches by country.

The French Model

An gppropriate palitica climate for the evolution of an idea like U3A was established in
France in 1968 when legidation was passed requiring universities to provide more community
education. In 1973 ahighly rated gerontology course, run by Toulouse Univeraty of Socid
Sciences exclusively for local retired people, led to the formation of the first U3A. The U3A was
open to anyone over retirement age; no qualifications or examinations were required or offered,
and fees were kept to aminimum. By 1975 the idea had spread to other French universities as
well asto universtiesin Belgium, Switzerland, Poland, Itdy, Spain and across the Atlantic to
Sherbrooke in Quebec and San Diego in Cdifornia. AIUTA was formed in the same year and,

by 1981, more than 170 member ingtitutions belonged.2

Different U3A gpproaches began to develop by the late 1970s, even within France,
including severa which were a direct creation of loca government and not connected with a
university. The origind focus on older people by universties dso began to broaden to include
other educationally disadvantaged groups. In many places the programs were advertised for
early retirees, housewives, the unemployed and those with physica handicgps. Some U3Aswere
renamed to reflect the changing emphasis, for example, University of Leisure Time, and Inter-Age
Universty.

Courses vary widely in content, style of presentation and format. In generd they exhibit a
mixture of open lectures, negotiated access to established university courses, contracted courses,
study groups, workshops, excursons and physica hedth programs. Content ismainly in the
humanities and arts. Funding dso varies condgderably. Some U3As are largely university funded;
some are funded by a combination of fees, donations, and direct financid subsidy from the local
township; and some are mainly member-funded on adiding scale, depending on participants
assets. Perhaps reflecting recent difficult economic circumstances, greater numbers of U3Asin
the 90s are placing more of the onus on participants to pay for courses and facilities.
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The British Modedl

U3A underwent a substantia change when it reached Cambridge in 1981. Reather than
relying on universty good will the founders of the British modd adopted an gpproach in which
there was to be no digtinction between the teachers and the taught (Ladett, 1989). Members
would be the teachers as well as the learners and, where possible, members should engage in
research activities. The"sdf-help” ided was based on the knowledge that experts of every kind
retire, thus, there should be no need for older learnersto have to rely on paid or unpaid Second
Ageteachers. Ladett provides a substantia rationale for this approach.

The sdf-help gpproach has been highly successful in Britain as wdll asin other countries
such as Audtrdiaand New Zedand. Some of the strengths of the approach include: minimal
membership fees; accessible classes run in community hdls, libraries, private homes, schools, and
30 forth; flexible timetables and negotiable curriculum and teaching styles; wide course variety
ranging from the highly academic to arts, crafts and physcd activity; no academic congraints such
as entrance requirements or examinations, and, the opportunity to mix with dert like-minded
people who enjoy doing new things. Each U3A isindependent and is run by ademocraticdly
€lected management committee of members.

Brief descriptions of the French and British models in practice, as well as gpproaches which
appear to be hybrids of the two, appear in the following section.

An Overview of U3A Approaches by Country

Audrdia

The British modd of U3A was introduced to Melbourne in 1984. By 1994 the movement
was providing awide variety of intellectudly demanding courses, crafts and socid activities for
some 18,000 older learners in more than 108 independent campuses operating in al States and
Territories of Audrdia. This growth has taken place with no centraized coordination, and little or
no support from government, funding agencies or professona educators. The few U3Aswhich
are associated with univerdties or colleges are fully saf-governing with university input being
largely of afadilitative nature.

Apart from afew exceptions communications between the U3Asis limited. A number of
well organised State networks exist, however, many individud U3As remain strongly resistant to
the idea of anationa organization Smilar to that operating so successfully in the UK. or the
U.SA. Members who have "experienced alifetime of bureaucracy [are wary of] introducing a
layer of unnecessary officiddom” (Swinddl, 1993, p. 260) when the organization is running well.
In light of the lack of communication between most U3As it seems somewhat surprising that the
approach has been so uniform and so successful across Audtrdias very large land mass (about
the same areaasthe USA). McDondl (1991) attributes this to a combination of economic and
politica congraints which would have serioudy hindered attempts to develop anything other than
adf-hdp gpproach. Discussions about possible U3A developmentsin Audrdiain the early
1980s coincided with the release of a policy paper by the Federd Government expressing
concern that the rapidly increasing number of mature age students in higher education should not
be at the expense of enrolments by young people when demand for places exceeded supply.

A recent discussion of the strengths, weaknesses and some implications for the future of
Austraian U3A approach appears e sewhere (Swindell, 1993).
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China

Since the end of the culturd revolution, governments have regarded education as important
for helping the more than 100 million older Chinese to adapt to socid change. The largest
program for older learnersis the network of 400 Universties for the Aged (UAS) which provides
academic programs for some 470,000 older learners. UAS have no entry requirements other
than aminimum age of 50. The aging population differswidely in terms of education background,
income and hedlth so the curricula of the UAs vary to suit prevailing needs. In some citiesthe
UAsaevery "prestigious’ and attract professors of high repute as teachers. Some aso appear
to be more like traditiona univergtiesin that they have examinations and offer degrees. Courses
are taught by part-time teachers who may receive small honorariato cover transportation and to
pay for correcting homework. Participants pay smal fees and some government subsidies are
provided. Compstition for placesin UAsis high. In order to help meet unmet demand UAsS
provide print and audiovisud materidsfor the ederly who are unable to attend.

Many corporations organize U3A-like ectivities for their retired saff; fees are usudly
minima because caring for older workersis seen as anormd part of their work in dedling with
human resources. The mgority of China's U3As, however, are associated with recrestional
centres which offer arange of activities and resources including recresationd games, sport, hedth
facilities and commund dining. In smaler villages U3A groups are located in schools, and many
offer courses in reading and writing to older people with poor literacy skills.

By 1993 gpproximately 5,300 schools, colleges and U3As were operating for older
learners throughout China. Studentsin the wide variety of programs include people from dl
walks of life and socid Srata-- retired generas, workers, peasants. They study agreeat diversity
of courses such as gerontology, psychology, hedth, hygiene, palitics, socid science, naturd
science, poetry, English, theater and so forth, as well as specidized dectives like Chinese
cdligraphy, painting, photography, dancing, cooking, gardening and sport. Some groups have
begun cultura exchanges with foreign guests and offer specia courses as well as the hospitality of
family homes. (Data on the Chinese U3As were provided by Francoise Louis, Cliff Picton, and

Fingsheng Liu)

Continenta Europe

France and Blgium.

Most of the U3Asin France and Belgium are linked to universties, athough the degree of
association varies congderably. Some U3As are full university services, others arethere on a
more "charitable’ bass. All maintain high academic sandards regardless of whether or not they
are dfiliated with auniversiy.

Over the past few years many U3As have considerably broadened their activitiesto
provide courses for housewives, the unemployed, public servants, and younger people including
univergty sudents. In some cases the former U3As have been renamed as Leisure Universities,
Free Time Universties, or Inter-Ages Universities to reflect the broader community focus which
many univergties are now adopting. Despite thisincreasing emphads on the "Free Time
Univergity" gpproach, which is open to dl adults, the mgority of participants are over 60. Those
U3As run awide range of academic courses with some socia and research activities included.
Thereis aso agrowing trend towards higher fees being charged for U3A services because
universities play less of a gponsoring role than they did inthe past. Increasingly, participants are
being asked to pay for materias, and hire of classrooms and premises, and these charges are
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passed on to older learners. In turn, thisis leading to a change in the curriculum from an emphesis
on learning for pleasure towards learning new work skills. Despite this, educetion in leter life
remains an activity enjoyed by couples or sngles. For example, in the Université des Ainésin
Belgium, the ratio of women to men is 60:40 and 40% of dl participants are couples.

Both countries have a nationd body; the French one organizes a conference every two
years and publishes an annual newdetter. Neither body exerts any influence over the individud
groups.

AIUTA knows little about the U3A activitiesin the Flemish regions of Belgium. Some are
associated with universities, some are not.

Switzerland.

Twenty-one U3As are university-linked and these emphasize highly academic courses.
Every canton (locd government grouping) hasits own U3A group. If thereisno university ina
canton, the U3A islinked to a nearby university. Most U3A courses appear not to be open to

young people.

Netherlands.

The mgority of the 25 U3As are university-linked athough a number of salf-help groups
exig, liketheonein Roosendad. Regardless of ffiliaion, dl Dutch U3As have rigorous
academic gandards. In some cases, specia curriculaleading to a diploma have been established
specificaly for the aging. Some debate is taking place over whether academic sandards should
be liberalized, or the curriculum broadened, in order to attract awider cross section of the aging

population.

Germany.
German U3As are mainly university-linked and quite academic in nature. Indruction is

undertaken by university professors who believe specid teaching methods and programs must be
developed to suit the needs of the aging.

Audria

Austria has developed a U3A approach which is unlike either the French or UK models.
Universities make provison for qualified older students to participate in the normal academic
program, and Austrian U3As are, in fact, associations of older university students. These
associations argue for the rights of older people in the university, and their delegates attend Senate
meetings. (Dataon the U3Asin Continenta Europe were provided by Francoise Louis)

Southern Europe

In Italy there are 152 U3As running courses which are mainly of an academic nature
dthough not dl are linked to universities. Spain has 77 U3As and "antennag" which provide
educational and socid activities for poorer sections of the community. At least Sx are university-
based. In Portugd, the movement is newer. Thefirgt nationad meeting of U3As was not held until
late 1993 and a nationa association is mooted for 1994; there are currently seven established
groups, mostly run by unpaid volunteers. Some have tried to develop links with universities, so
far without success. Courses such as sociology, theology, history, rdigion, languages, literature,
and so forth are taught by universty-leve teachers and include some excursons and socid
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activities. Thereisdso an emphasis on arts and crafts courses. Portugdl faces specid problems
with illiteracy of the older generation so courses are aso run in reading and writing.

Scandanavia

AIUTA haslittle information about U3As in northern Europe other than:
Denmark has along tradition of adult education including specid academiesfor older people,
some of which appear to be like U3A; Sweden has 15 U3As associated with universities but
managed by volunteers, Finland has three university-linked U3A groups, and Norway has four
U3As, two of which arein Odo.

Eastern Europe
The 16 Polish U3As have quite strong links with univerdities. These belong to anationd

asociation which isintegrated into the Warszawa Medicine Faculty. Polish U3As have
developed close rlationships with French U3As, particularly in the field of preparation for
retirement. The self-help U3A gpproach has grown strongly in the Czech Republic with &t least
45 U3A groups operating independently. A nationd organization has recently been created to
further communications between the groups. AIUTA knows of three university-linked U3A
groupsin Sovakiaand only onein Estonia

Great Britain and Irdland

United Kingdom.

As described earlier in this paper, U3A evolved as a saf-help model when it came to Gresat
Britainin 1981. By the art of 1994, tota membership in some 240 U3Asin England, Scotland,
Waes and Northern Irdland was over 32,000. Group membership ranges from 20 to more than
1000. At first aprogramn may be modest; perhaps Loca History, Books, Creative Writing or
Music. Physcd activities such aswalking, svimming or exercises are often included as part of a
ba anced lifestyle gpproach. Usudly thereis a monthly Open Meeting for members to meet
socidly. Gradudly the members build up other interests such as Languages, Science and
Technology, or Crafts. Often, what starts out as forma teaching develops into group learning.
Freedom from authority and complete flexibility encourages groups to experiment until they find
an gpproach which best suitstheir needs. New groups are often held in members homes when
other accommodation is hard to find or too expengive. In spite of limitations on space, these
groups provide afriendly and informa environment for learning.

Tutors and organizers are not paid, but running costs are covered by asmall amud
membership fee. From this a capitation feeis paid to the Nationa Executive, enabling it to runa
small officein London with four part time workers. A newspaper, "Third Age News', isissued
three times ayear with afree copy to each individual member. Executive members are eected at
an annual conference lagting 3-5 days. The conference is organised by volunteers and provides
an important opportunity for meeting, sharing ideas and planning future activities.

During the last deven years links between local U3As have been strengthened through
Nationd Subject Networks which link members with common interests, and arrange seminar
days and workshops. At present eight of these networks cover Languages, Interpreters and
Trandators, Penfriends, Waking, Art and Music, Crestive Writing, Science and Technology, and
the Travel Club (which organizes a program of study tours).
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Locd groups often assst older and immobilized members by arranging transport to
mestings, or Sck vigting. Groups are sometimes held in Sheltered Housing accommodation and
members may help in locd schools or with locd charities.

Republic of Ireland

There are no U3As, as such, dthough a nationa movement called the Federation of Active
Retirement Associations (FARA) has an gpproach which is very smilar to the self-help U3A
model. FARA members organize weekly programs of educationd, cultura and sporting activities
directed towards making retirement a purposeful, enjoyable phase of life and fostering a spirit of
enterprise, independence and dignity. There are more than 76 &ffiliated associations with a total
membership in excess of 7500. Most are in the Greater Dublin Area but the greatest
development in recent years has been in the Provinces. An intergenerationd project caled
Agdink has been devised by FARA to create better understanding between loca school children
and older people in Association branches. (Data on older adult education in the Republic of
Irdland were provided by Maureen Keane.)

Japan

The educationa gap between older and younger generations is currently quite wide.
However, despite limited opportunities, many senior citizens retain an interest in learning new
things, particularly those which can help them adapt to repid socid changes.

Sincethe latter haf of the 1960s locad boards of education and kominkans (citizen's public
hals) have provided increased educationa opportunities specificaly for the aging, through the
development of "universities for the aged”.

Inamino Gakuen, a university for the aged founded by Hyogo Prefectura Boards of
Education in 1969, has its own teachers, campus, and buildings. Origindly the students were
expected to graduate after one year. However, in response to requests from students to continue
their learning, four year courses and graduate courses were set up. The Students Council joins
the management of the univerdity in promating extra-curricular activities.

There are d 0 many independent univergitiesfor the aging. 1zumi Kenro Daigaku (daigaku
means university), which is located in the southern part of Osaka Prefecture is maintained by
volunteers and has two-year courses and graduate courses. The elderly learn about problems of
the aging, politics and economics, philosophy of religion, the Condtitution and human rights, socia
welfare, higtory, and arange of arts and crafts courses. All students enral in the generd culture
course and choose specid dectives. There are Smilar independent universities for the aging in
Tokyo, Kobe, Kyoto and other areas.

Although many professors are involved with these initiatives, regular universities do not
provide facilities of the kind seen in the French U3SA mode. Neverthdess, increasing numbers of
older people are participants in university extenson courses. The average life span has increased
rgpidly in Japan and the aging want to learn how to live. In addition, the number of younger
people has decreased. Both these demographic features are simulating universities interest in
adult educeation and the establishment of centres for lifdong learning on campus.

Those who have some specid talent are trained as tutors or facilitators of socid and cultura
activities sponsored by locd boards of education and subsidized by the Ministry of Educeation.
Since 1989 prefectura colleges for the elderly, which train leaders of community activities, have
been supported by the centra government. Those who completed these courses are expanding
independent study circles whose members teach and learn with each other.
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The proportion of better educated people who join the ranks of the elderly isincreasing. A
combination of al these factors could well simulate the development of the U3A gpproach in
Japan. (Data on the Japanese U3As were provided by Takamichi Uesugi.)

New Zedand

U3A isquite new in New Zedand. Thefirst group was established in Auckland in June
1989. Sincethen it has spread throughout the country but few groups have been going more than
two years. Each group is independent and is modelled on the U.K. sdf-help approach.
Accordingly, the groups remain responsve to the needs of theloca community. Although the
courses are basically educationd, the great mgority are run in private homes so groups tend to be
smdl and friendly, and participants get to know each other well. About 15 isthe preferred class
size. Some of the more popular classes may attract 20 or more, however, not many homes can
accommodate such large groups in comfort. The study program is flexible and covers awide
variety of teaching and learning styles and preferences. Some courses are academicaly quite
demanding, others are more of arecreationd nature. 1n addition to the regular academic program
many groups hold monthly generad mestings in suitable hals, and these often festure an invited
spesker. The group meetings are popular and well attended, and help build a sense of belonging
to adiverse and growing organization. (Data on the U3Asin New Zedand were provided by
John Stewart.)

North America

U.SA.

No current information about U3As in the United States could be obtained for this paper.
Despite being introduced to San Diego in 1975 the U3A movement, as such, has not struck a
responsve chord with aging Americans. Part of the reason for this can, perhaps, be attributed to
the wide range of competing, professondly organised programs. The internaiondly known
Elderhogtel program, which aso began in 1975, and a number of other large programs having
many dements in common with both the French and British modds of U3A are described by
Knox (1993), and Moskow-McKenzie and Manheimer (1993).

One of the best known and fastest growing of the programs for older North Americans,
and one which fits comfortably with the U3A philosophy, is the Inditutes for Learning in
Retirement (ILRs) program.

Thefirst ILR began in 1962 in New Y ork city, but it was not until the early 1980s that the
idea spread rapidly. There are currently about 180 ILRs in the United States and Canada,
dedicated to mesting the persona development (as opposed to the vocationa devel opment)
needs of older adults.

ILRs share featuresin common with both U3A models. Like many U3Asin Europe,
Network ILRs must be sponsored by an indtitute of higher education. However, like U3Asin
anglophone countries, the philosophica emphasisis on member ownership of the organization.

A typicd ILR study group might involve 35 retired people gathering in a college classroom
to study, for example, the writings of John Steinbeck. Classes meet once aweek and run for two
hours. Mogt are led by unpaid volunteer members, dthough a minority of programs from the host
campus involve paid faculty members. There are no quizzes, grades, credits or prior qudification
barriers. Feesrange from about $15/year to severd hundred dollars, depending primarily on the
level of support provided by the host campus, and the level of tuition provided by paid teachers.




USA 1V

Thereisno sngle model for ILRs. Each is created by a unique group of people, sponsored
by ahost campus which hasits own specid character, misson and way of functioning in a
particular community. Despite this diversity ILRs share common goas of developing college
leve, intellectudly stimulating educationa courses, and fostering socid growth through mestings,
fidd tripsand thelike. The organization has an outward-looking focus and is heavily involved in
community service ctivities. (Dataon the U.S. U3Aswere provided by Jm Verschueren.)

Canada

In addition to the rapidly growing ILR movement outlined in the U.S.A. section, Canada
has asmal number of U3A groupsin French-spesking universties, affilisted with AIUTA.
Although these tend to be quite academic they adopt a variety of ways of providing educationa
opportunities for older learners. For example, at the Academie de Gérontologie de I'Outaouaisin
Hull, learning activities for the aging include: self-help gpproaches; provision by universtiesfor
older peopleto fredy use university facilities such aslibraries, conferences and the normd lecture
program, but with no awards; specia courses and lectures for older people with or without
awards; and, specia curriculafor older people, leading to an award. (Data on the Canadian
U3Aswere provided by Bernard Dumouchel and trandated by Francoise Louis.)

South America

Argentina
Following the pioneering work at the National University of Entre Rios, which established a

department specificaly for Middle and Third Age learners, nine univerdties in Argentina have
organised U3As structured along French modd lines. Participants who take part in these
programs are motivated by a desire to gain new knowledge which had been denied them in eaxlier
years, the need to develop new relationships, and adesire for asense of purposein life. The
programs tend to follow traditiona univergity guiddines of teaching, service and research
athough, to date, little emphasis has been placed on research into the life-conditions of Third Age
people. Research into ways of bettering Third Age life conditions is seen to be an areain which
U3Asin Argentinamight play agrowing role. (Data on the Argentine U3As were provided by

Y olanda Darrieux de Nux.)

Other South American countries.

Little detail is available about U3A approaches in the remainder of the South American
continent. U3Asfollowing the French modd exigt in Venezuda (2), Brazil (3), Chili (2),
Colombia (1), Uruguay (15), Ecuador (1), Mexico (1) and the Dominican Republic (1). U3As
following the British modd exist in Balivia (1), Brazil (2), Ecuador (1), Paraguay (3), and
Argentina(1). (Datawere provided by Francoise Louis.)

Discussion

During the past two decades there has been arapid change in both the status and number
of educational opportunities for older adults. Knox (1993) and Ladett (1989) draw on a number
of demographic and culturd factors which help to explain probable reasons for this. The most
obvious of theseisthe rgpidly increasing population of older people, the mgority of whom are
living longer and in better hedth than earlier cohorts. Less obvious, but probably no less
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important, is the steadily increasing levels of forma education amongst the older population; prior
education has cons stently been shown to be the single best predictor of future participation in
adult education (Anderson & Darkenwad, 1979). Together these factors suggest that interest by
older adultsin intellectualy chalenging activities, of the kind offered by U3A, will continue their
srong growth.

Two quite different approaches to U3A have evolved. These have been successfully
introduced into many countries, ether in their origind forms, or with modifications to suit
prevailing conditions. In some places the French modd, involving dose liason with universities,
seems vulnerable to externd influences which, in the past, have caused many excdlent adult
education ideas to fail. These influences often are related to financid, or externa policy, changes.
For example, during recent years, monetarist policies have placed more of the onus on universities
to supplement their dwindling revenue sources, thereby forcing substantial changes in university
practice. Many universities currently place far more emphasis than they may have donein the
past, on "user-pays’ activities like consultancies and adult/continuing education courses. In
France and Belgium this trend may explain why some universities have broadened U3A curricula
in order to attract awider client group, and renamed U3As as"Leisure’ or "Free Time'
Univergtiesto reflect the changed emphasis. Participants now pay much more for university adult
education services than they did in the past and this, in turn, may further influence curriculum
change.

Many adult education programs are highly vulnerable to palitica change. Knox (1993)
refers to an extreme example in Chinawhere, during the years of chaos between 1966 and 1976,
adult education programs came to a standdtill. Currently, U3A feesin Chinaare low, in part
because U3As are supported by loca and nationd government, and socid associations.

Removad of subsdies could leave Chinese U3As in a parlous Stuation, athough thereis no
suggestion that this might occur.

Regardless of country, it is those with limited incomes who will be the most disadvantaged
by moves away from subsidized adult education programs, and towards user-pays. Therefore,
programs for the aging, which are resstant to the vagaries of externa policy and funding change,
would seem to be preferable to those which depend on the resources and/or good will of others.
U3Aswhich follow the self-help approach appear to be excdlent models of the kind of adult
education program which can minimize the effects of adverse factors which are beyond the
influence of the organization itself. For example, in the U.K., Portuga, Spain, New Zedland,
Ausdtrdiaand a number of other countries, salf-help U3As have grown rgpidly in the last two or
threeyears. This growth has coincided with what iswidely regarded as the worst global
recession since the 1930s.

Sdf-help U3As do not have to rely on paid Second Age experts working from expensive
premises. By and large, members do everything for themsaves. However, many sdlf-hep U3As
undoubtedly receive hidden subsidies such as free, or heavily discounted premises like community
hals, public libraries, school classrooms and the like, from which classes are run and the
organizations are managed. Even if such subsidies were removed, in dl likelihood many of the
poorest members could continue to derive intdlectua and socia benefit from U3As because
many courses are currently, and would likely continue to be, offered from members homes.
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New directionsfor U3A

For anumber of yearsthe Internationd Association of U3As, AIUTA, has represented
Third Age education on UNESCO, the Council of Europe and other international bodies.
AIUTA was established in 1975 to link the rgpidly growing U3A movement, however, despiteits
internationd title, AIUTA has only recently officidly recognized the vdidity of U3Aswhich were
not linked with univergties. In 1993 membership of the Governing Board was extended to
include representation from The Netherlands, Austria, Finland, Germany and Grest Britain and
some of its businessis now conducted in languages other than French.

This rapprochement has been made possible because differences between the university-
led academic mode and the independent self-help modd are no longer as digtinct asthey once
were. Over the years, European U3As have developed inter-generational membership, awider
range of activitiesinduding physical and socid activities, and members themsdaves are playing a
greater part in the choice and range of their activities. An dement of pragmatism may aso
underpin the liberdizing of the AIUTA charter. In an addressto the AIUTA Generd Assembly in
September 1993, the president, Jacques Lefévre, stated "The role of AIUTA is not to make
things change fagter but to link together what dready exigts, to hep ingtitutions to continue --
sometimes to survive -- and to help othersto get started.”

Now that the U3A movement is so widespread, and growing so quickly, it ssemstimely for
an influentia, well-organized body to seek to represent al U3A-like organizations. Once it
becomes a truly representative body AIUTA's presence on international committees will be
important for helping keep education in later life on the political agenda, and assgting in raising the
datus of the aging.

Better communications between U3As nationdly and internationaly could aso substantialy
benefit individua members by increasing the range of intellectudly chalenging options open to
them. An example of how alarge well-organized network can help both individuals and smaler
groupsis found in the North American ILRS network. Thejoint ILRs and Elderhostd network
provides arange of servicesincluding: anationa newdetter; state and regiona conferences;
international programs, ashared mailing list of over 600,000 older learners; technicd assistance;
curriculum sharing; and, anationa information center which reports on innovative practices.

A further example isfound in the U.K. where the Third Age Trust network has been
indrumenta in the extremely rgpid development of the U3A movement. Within this network are
eight Nationa Subject Networks which coordinate expertise in areas like Ora History, Art and
Music, Science and Technology, and so forth. This cooperative approach alows the expertise of
afew members to benefit many.

A recent innovation in the U.K. highlights how U3A expertise can dso benefit the wider
community. The Interpreters and Trandators Network usesthe linguistic skills of British U3A
members to trand ate documents for non profit-making organizations which are seeking to make
European links. Now that fax, telephone and eectronic mail communications are so inexpensive,
using U3A expertise in thisway could readily be extended as an internationa venture, perhgps
coordinated through AIUTA. Activities of this nature would do much to enhance the image and
datus of the elderly.

A ressarch rolefor U3As.
Ladett (1989) discussed the dedirability of third-agers undertaking research on the process
of aging in society. Thisidea seems admirably suited to the U3A ided. Many U3A members
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have degrees, or other qudifications which would enable them to attract outsde funding for
suitable projects initiated and run entirely by U3A members, or in association with professiona
researchers. Moreover, since U3As are geographically widespread, a U3A research network (if
it could be established) could assst with gaining accessto locdl, nationd and internationd data, in
rurd and urban settings, far more easily and chegply than " conventiond™ means.

A project completed in 1994 by a U3A research group in the city of Brisbane exemplifies
the kind of applied research activity which U3A members could easily carry out for the benefit of
the wider ageing population. The U3A research group telephoned or wrote to as many clubs or
organizations as possible, in the areg, to obtain information about the types of leisure activities
they provided which might be of interest to older people. Many of the organisations contacted
had budgets which were too limited to advertise thair activities or pay for aformd telephone
listing. The outcome was a computer database and directory of addresses, activities and
telephone contacts of alarge number of organizations summarized in a publication entitled "Active
Ageing”. Subgantid government funding was subsequently made available to cover the printing
and digtribution costs for older residents of the city.

Brief details of anumber of other Audtraian U3A initiated research projects, or joint
projects with other researchers, have been described e sewhere (Swinddll, 1993). Itislikely that
many other examples of U3A research could be found in other countries, but, the informeation is
difficult to obtain. Caro and Bass (in thisissue) provide further support for the idea that older
people can play asgnificant role in gpplied socid research activities.

Conclusion

Within the limits of thisjournd article it has not been possible to discuss, in any detail, many
of the intriguing ideas which are suggested by the U3A gpproach to adult education. Implicit
reference only has been made to the important issue of how U3As are overcoming most of the
dructurd barriers to educationd participation which exclude many older adults. There has been
no room for discusson of issueslike: ditism and U3As; the characteristics and aspirations of the
individuad members, or, of the possibilities for U3A employing distance education approaches
using new communications technologies. Theimportant ideathat more U3A members might
participate in the gimulating and intellectudly chalenging pursuit of research could only be raised
in passng.

Despite these limitations the various descriptions of U3As by country, paint apicture of a
dynamic, flexible, accessble adult education movement which is meeting the wants and needs of
rgpidly growing numbers of older adults. One of the movement's grestest Srengthsisits
grassoots autonomy. Even in countries where nationd or State organizations exi<, little or no
attempt is made to impose direction, and decisons a the individuad organization level remain
where they rightfully belong, with the members. U3A evolved because existing societdl structures
did not recognize, or could not provide for the changing needs of new generations of older
people. Today's older people are better educated than earlier cohorts, and are better equipped
to seek the information they need, and are more confident in articulating their wants and needs.
Patronizing hobby courses and bingo may well remain an option for some. However, it is
organizations like U3A, which emphasize intdlectud growth in asocid environment, which are
most likely to be sought after by successively better educated older generations.
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Footnotes

1 Different names are used in different countries and, sometimes, within one country, to refer
to the Univerdty of the Third Age. To minimize reader confusion, this paper uses the name
Univergity of the Third Age and the acronym U3A ingstead of terms which may be preferred in
other countries.

2 A concise and easily accessible paper by Raddliffe (1982) provides substantial detailsin
English of the early successes of French U3As. Details of papers published in the French
language may be obtained from AIUTA, Sentier du Goria 8-10, B - 1348 Louvain-la-Neuve,
Bdgium.



